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 Welcome to the inaugural edition of The Undergraduate Spectrum, a new journal 
showcasing the rich diversity of artistic and rhetorical practice at Saint Mary’s College of 
California. Published here—together for the first time—are winners of the 26th annual Newman 
Awards for writing in Collegiate Seminar and the 28th annual Spectrum Awards for writing 
in the disciplines. In bringing the Seminar writing of The Undergraduate together with the 
disciplinary writing of Spectrum, this journal illustrates the functional differences in method, 
tone, style, and organization that distinguish writing in the disciplines even as it manifests the 
formal principles of expression that undergird communication in any context.
 Each year, the difficult task of narrowing the field of blind submissions requires much 
serious deliberation by our diverse panel of judges, consisting of both professors from across 
the curriculum and student Writing Advisers in the Center for Writing Across the Curriculum 
(CWAC). Accordingly, we extend our deepest appreciation to all the professors who nominated 
their students’ writing in 2015, to all the students who submitted their own writing, and to all 
the judges who gave of their time and wisdom during the selection process. 
 Following the first round of selection, a staged editing process, mirroring that which 
occurs when writers work with professional publications, brings finalists to CWAC to work 
with a Writing Adviser as they revise their work through three drafts. Working with Advisers, 
finalists review both idea- and sentence-level issues and refine and resubmit  their pieces for 
final consideration. Winning texts are then selected from among these finalists. 
 This year marks the fourth in which students from the practicum course Communication 
190 applied principles of copy-editing and design learned in the classroom to the publication 
of this journal. Communication 190 fosters a creative environment for Saint Mary’s students 
to produce this publication, and we are grateful for the collaboration and support of the 
Communication Department, particularly Chair Dan Leopard, in helping us shape this course.
  We are also grateful for the contributions of the student artists whose visual works grace 
these pages and we welcome art submissions for the 2017 edition. Please see the back of this 
journal for guidelines for both art and writing submissions.  
 
 Joe Zeccardi 
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After Some Careful Analysis 
Adrienne Boukis
 When I first heard that Seminar would be a requirement for graduation, I felt aggravated. 
I love discussing great works and hearing others’ opinions, but up until this semester, my 
classroom experience with textual discussion had been high school English classes in which 
everyone is afraid to speak their mind as the teacher forces a topic of obscure symbolism on 
the students. Now, while I understand that this method must have a practical reason, some 
place in the grand scope of things, I have found that it doesn’t make for much lively, lasting, 
or impactful discussion. I am pleased to say, however, that my preconceived notions about 
Seminar were wrong, for I have thoroughly enjoyed all of the class discussions and have felt that 
they have not only enriched my understanding of the texts at hand, but have also encouraged 
me to dive deeper into my analysis and evaluation of the texts as well. Seminar has helped grow 
my critical thinking skills; has enhanced my ability to communicate verbally and in writing; 
has encouraged me to share my ideas and understand others through shared inquiry; and has 
exposed me to texts from different authors, genres, and periods, all while pushing my ability to 
analyze and evaluate them. 
  This semester, we were encouraged to closely focus on building and refining our critical 
thinking skills, which Saint Mary’s College defines as, “allowing students to make perceptive 
insights and connections between texts, Seminars, and ultimately their life experiences” 
(Collegiate Seminar Goals and Outcomes, viii). But in this analysis, we are encouraged to 
question the texts and the authors’ authorities so that we may build and develop a grander 
understanding of their intentions. I intended to pay special attention to the third critical 
thinking learning outcome. The third outcome focuses on the ability to provide confirming 
and opposing evidence to support or negate existing theses. I have always had a hard time 
formulating counterarguments against my thesis because I often become so stubborn in trying 
to prove my point; however, this semester, along with providing helpful evidence to prove my 
thesis, I worked especially hard to give plausible counterarguments to paint a more inclusive 
picture for the reader. An example of this can be found in my first essay that compared the Bible 
to “The Ones Who Walk Away from Omelas,” and discussed how these stories prove that people 
are inherently selfish. In one of my counterargument paragraphs I discussed the possibility that 
some people choose a seemingly unselfish path by opting out of the social system: “However, 
there are those who choose to opt out of the system, which some may argue is an act of 
compassion or an act against the child’s oppression, but it isn’t so simple” (Boukis, “What’s A 
Pair of Jeans Worth” 5). This excerpt from my paper highlighted an important argument but 
continue to address the question with expanded evidence from the text by saying, “by not doing 
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anything active, or by being passive, people are in essence feeding the system in a different way. 
Inaction isn’t action and never will be—failing to actively and personally change the child’s life 
is rooted in the same selfishness as actively being part of the problem” (Boukis, “What’s A Pair 
of Jeans Worth” 5). 
 Another example of my efforts to highlight counterarguments is in my second essay, 
where I compare theories of destiny between the Bible, Marcus Aurelius’ Meditations, and The 
Clan of One-Breasted Women by Terry Tempest Williams. My thesis states that we all have a 
destiny, and that despite all the different ways to fulfill that destiny, the root of our purpose is 
to be good. I provide one counterargument by mentioning that, “One may question, however, 
whether service rendered publicly could fall under the category of self praise, or the trumpeting 
of one’s own horn, as Jesus suggests” (Boukis, “Render Service, No Fuss” 7). But I respond to 
this question by understanding the broader context, for I suggest, “When Williams protested, 
she didn’t do it for the media, but instead fought solely for justice for her loved ones. This 
suggests that she condones the act of publicly protesting if the passion is rooted in love for 
others and if the attention gained is only used to further the cause—keeping personal gains out 
of the equation” (Boukis, “Render Service, No Fuss” 7). These quotes from my first and second 
essays show that I was able to address a question, one that may arise while reading my thesis, 
by using textual evidence as well as expanded assumptions. They also reflect the significant 
amount of effort I put into posing difficult counterargument questions—a skill that I had yet to 
hone. 
 In addition to the critical thinking goals, the Seminar program also encourages us to 
work on enriching and expanding our written and oral communication skills. According to 
Saint Mary’s, the Written and Oral Communication outcome specifically helps us “develop skills 
that demonstrate understanding of the power of language to shape thought and experience” 
(Collegiate Seminar Goals and Outcomes, ix). The curriculum aims to guide us in the direction 
of writing and speaking logically, clearly, and creatively. Within this learning goal, there were 
two outcomes that I personally paid special attention to, the first being the ability to compose 
readable work that is clearly explained and organized and the second being the ability to 
construct arguments that are full of textual evidence. The initial draft of my first essay contained 
some awkward paragraph structure and overall confusing organization. After some tweaking 
and revision of my main point, I went back and reworked the paragraphs to correspond better 
with each other and within themselves. I had a hard time understanding Saint Mary’s specific 
expectations of an analytic essay. As a transfer student coming from Diablo Valley College 
(DVC), I had two English teachers who structured their analytic essays very differently 
from what Saint Mary’s requires. DVC’s curriculum emphasized adding the personal aspect 
throughout an analytic essay to give it present-day value and connection; however, Saint Mary’s 
prefers students to refrain from using personal anecdotes in their essays, an idea that took some 
getting used to. Over time, however, the requirements became clearer and I was able to do a 
better job sticking strictly to the text in my second essay. In response to the second outcome 
that I focused on, constructing arguments that are full of textual evidence, I felt that my work 
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also improved from the first to the second essay. The outcome highlights the idea that we should 
be able to analyze the works and form our own theories with significant and abundant evidence 
from the texts. I used ten quotations in my first essay as evidence for my thesis, but increased 
the amount to seventeen in the second essay to give my argument more ground to stand on. 
Additionally, I made sure to consistently relate my evidence back to my thesis statement, so that 
I never left the reader wondering how each quotation or idea fit into my argument. An example 
of this can be found in my second essay where I discuss the idea that everyone has a destiny and 
that our purpose in life is to be good to others. Specifically, Aurelius suggests that this destiny 
is predetermined and I reinforce this idea after expressing a quote from his work: “His concept 
also offers that we are part of a bigger picture, which can be interpreted to mean that our lives 
have more weight and more importance—that we 
are here to serve a higher, selfless purpose” (Boukis, 
“Render Service, No Fuss” 3). By explaining each 
quote before and after, I aimed to help the reader 
fully understand the importance of my selection of 
texts to support my thesis. Providing an abundance 
of textual evidence also helped to solidify my ideas, 
making for a more impactful argument. 
 The third learning outcome, Shared Inquiry, focuses on the idea that students should be 
able to reason together and should raise questions based on others’ interpretations of the text. 
In this questioning, students are expected to act respectfully and to help others understand 
their ideas while also working to understand the ideas of others. Within this goal, I chose to 
focus on two outcomes, the first being the ability to grow new understandings of texts based on 
collaboration with peers and the second being the ability to engage in reflective listening and 
respectful conversation. When I first read the course description, I was excited to participate in 
some interesting discussions. My weekly self-evaluations provide a glimpse of the effort I put 
forth into comparing others’ ideas with my own, which led me to enrich or expand my initial 
ideas. The self-evaluations show that I was consistent in my offerings to each discussion as well 
as respectful in listening to others. An example of me growing a new understanding of the text 
can be seen in my reading response and subsequent evaluation of Maus. My inquiry question for 
Maus was, “How has the war shaped Vladek and how has it shaped his relationship with Artie?” 
(Boukis, “Personal Response to Maus II”). I initially focused on the effects Vladek’s hoarding 
had on Artie, but after a lively in-class discussion, I reevaluated my narrow idea to understand 
that perhaps their tumultuous relationship stemmed too from the loss of Vladek’s first son. One 
of my peers, Kristina, brought up the fact that Vladek’s last words to Artie reference his late son 
Richieu, which highlights that the chasm between them was deeper than just a misunderstanding 
of the importance of material goods. In addition, another peer, Vanessa, brought up the question 
as to whether Vladek’s survival was worth it all, and although we never came to a final decision 
on the matter, the question itself invited me to look deeper into the text, allowing me to analyze 
it from a different perspective. Similarly, in response to the second learning outcome regarding 
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respectful and engaging conversation, I believe that I excelled at feeding the discussion with 
helpful interpretations and concepts, while also remaining respectful in my disagreements. For 
example, I provided a helpful interpretation in my self-evaluation of the discussion regarding 
the Meditations. Some of my peers were having a difficult time understanding Aurelius’ ideas 
about how our own personal destinies affect the whole, so I offered the metaphor of a puzzle to 
help explain his idea—in that each of our personal lives makes up one piece and the whole is 
the completed puzzle with everyone’s piece put together.
 Lastly, the class structure laid the foundation for us to “understand, analyze, and evaluate 
challenging texts from different genres and periods” and to expand our understanding of some 
of the theories and ideas floating around in society (“Collegiate Seminar Goals and Outcomes” 
ix). I thought that the wide range of authors and topics was not only greatly enriching but also 
helpful on a practical level, for it prevented me from getting bored with too-similar readings. 
Because I normally choose books in the same genre for pleasure and course reading, I surprisingly 
enjoyed the exposure to a wider range of writers. Though for the most part I had a reasonably 
easy time understanding the texts, there were a few that I found were less straightforward than 
others, causing me to reread and look for outside research to interpret them. One such text 
was the Nicomachean Ethics by Aristotle. Initially I had a difficult time following the structure 
of the writing, but after careful review and discussion with my peers, my understanding of the 
text grew significantly—in fact, I almost used it as a main text in one of my essays! Additionally, 
even though I was able to analyze most of the texts on my own, I always felt that I had gained 
a clearer sense of each reading after discussion. My own evaluations seemed to focus a lot on 
relating the texts to each other and current environmental or social injustice problems facing 
the world today, but it was refreshing to hear the varying assessments brought up by my peers. 
Overall, I don’t think that I would have gained as much well-rounded perception of each text 
if not for the exchanges and debates around the varying topics. Similarly, I don’t think the 
specific learning goals of critical thinking, written and oral communication, and shared inquiry 
would have been tested or implemented as fully if the texts hadn’t been offered from alternative 
viewpoints. 
 Although I enjoyed the class as a whole, my favorite parts were the discussions based 
on Meditations, “Letter from Birmingham Jail”, Toni Morrison’s Nobel Prize acceptance speech, 
and “Matthew” chapter 5 from the Bible. These were my favorite writings to analyze because 
the lessons brought up in each stuck with me after the assignment was completed. I also believe 
that the lessons discussed in each are very relevant today in light of all the madness the world is 
facing. When I think about the strife the world is up against, my mind initially goes to Aurelius’ 
ideas that despite our different personal destinies, in fact, we come together to create a destiny 
for the whole. My mind then wanders to Dr. Martin Luther King Jr.’s letter about the unjust 
treatment of people of color. I want to wave this speech in front of all the people today who 
seem to have the innate desire to perpetuate hate and inequality. I then think about how this 
hatred is perpetuated and my mind focuses on Morrison’s impactful notion that words have 
incredible power. I also think of her when topics like race, sex, gender, or women’s rights arise. 
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Morrison’s lessons come to life, displaying firsthand how great an impact our words have on 
one another. But then my mind settles on the teachings in “Matthew”. Though not a Christian 
myself, I found hope and solace in Jesus’ words; for he makes sense of all the craziness and 
matches each terror to subsequent teaching. I loved all of these writings most because I feel they 
have changed my outlook on the world. I no longer have to back up my cries of injustice with 
my own personal experiences alone, for I now have respected and revered texts to reference. In 
the face of adversity, incredible communication always wins.
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 Adrienne transferred to Saint Mary’s from Diablo Valley College during fall of 2015, 
when she wrote this essay in her first Seminar course. The assignment asked students to reflect 
on their past essays and class discussions in terms of the Saint Mary’s Seminar Learning 
Outcomes. In this essay Adrienne writes about her own challenges in analyzing and formulating 
counterarguments for different texts. Adrienne is an Environmental Studies major finishing up 
her third year in college and is looking forward to a career in ocean conservation. 
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A Plea for Suffering
Andy Kirkpatrick
 As one’s reality becomes more grave, so too does it become harder to contend with. 
In its place may spring a dream of satisfaction – complacency mistaken for contentment. 
According to Florence Nightingale’s essay, “Cassandra,” it is this unhealthy idleness that causes 
marginalized people to forget their own agency and simply accept the lives others have created 
for them. Nightingale’s chief project with “Cassandra” is to expose the ways in which social 
pressures kept nineteenth-century women from developing passions of their own, though there 
is a universality to the essay’s call to action that would seem to transcend time, place, and 
audience. Much of the text’s power stems from the unequivocality of Nightingale’s language; 
the difficulty of “Cassandra” is not due to its ambiguity or convolution, but conversely its harsh 
pointedness. In trying to awaken her audience from their false content, Nightingale supplies 
her essay with an abrasiveness that mirrors the bleak condition of oppressed women’s lives.
 Nightingale’s vivid critique of gender roles does not show women’s situations to be 
completely hopeless, however. Nightingale indicates that girls in her time had the opportunity 
to try “one branch of intellect after another,” including mathematics and writing (31). 
However, these areas of academic curiosity grow to 
be incompatible with the social pressures concerning 
marriage and family that face young women, as 
“passion, intellect, and moral activity” are expected 
to be abandoned completely in favor of being a wife 
and mother (Nightingale 29). Though perhaps the 
least incendiary of the major assertions made in the 
text, Nightingale’s success in pinpointing the exact 
moment in young women’s lives in which their loftier 
ambitions are taken from them demonstrates, in no 
uncertain terms, that they have something to reclaim. 
The establishment of an underlying goal is the foundational element of any call to action, as it 
shows what marginalized and mistreated people should be striving towards. Had Nightingale 
argued this objective to be the creation of entirely new social systems, she may not have inspired 
her audience to shift away from the safety and security their idleness granted them. In claiming 
that her audience’s aim should be to take back the opportunities they previously had, however, 
Nightingale simultaneously provides a more attainable goal and highlights the overbearing 
brutality of patriarchal social structures.
 The hollowness Nightingale perceives in the sorts of marriages founded on a woman’s 
desertion of her own goals is depicted effectively in this excerpt from the text’s fourth chapter: 
“But as it is [true connections] are not there, it is only a mask which is there -- a mouthpiece 
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of ready-made sentences about ‘topics of the day;’ then people rail against men for choosing 
a woman ‘for her face’ – why, what else do they see?” (46). With this, Nightingale shows the 
dangers inherent in ceding one’s ambitions. Knowingly or not, women devalue themselves by 
choosing a life focused solely on marriage and family; through their eschewing of passions and 
activities, women leave their worth to be evaluated simply on the basis of their appearance. 
Nightingale firmly asserts that blame for this cruel 
truth belongs more with women themselves than with 
their husbands, since men’s relationships with their 
partners are based solely on the physical as a direct 
result of women not pursuing the aforementioned 
goals of finding self-worth in areas that extend beyond 
the family. Though this message is a harsh one, it is 
perfectly in keeping with the tone and project of 
“Cassandra,” as it exposes deep-seated social problems 
in a way that inspires unease; had the text been lacking 
for controversial statements like this, it may well have 
lost much of its potential to move its audience. 
The boldness in Nightingale’s writing progresses as she explains her views on 
physical and mental well-being, and how they affect one’s will to confront their oppression. 
“But ere [women] are thirty,” she claims, “they are withered, paralyzed, extinguished;” other 
descriptions of women’s conditions that result from their acceptance of a subservient lifestyle 
include “struggling” and “exhausted” (Nightingale 36, 40-41). With this, complacency in the 
face of maltreatment is shown to build over time. By not actively seeking change, people can 
accustom themselves to the injustices they face; this idleness and submission, in turn, yields 
lasting mental damage. There is a troubling cyclicality to this “extinguished” mind state that 
leads marginalized people further away from any attempt to subvert their circumstances. To 
rebel against social expectations in such a damaged state would inherently lead to suffering. 
But Nightingale pleads for women to feel pain, writing, “give us back our suffering… suffering 
rather than indifferentism; for out of nothing comes nothing. But out of suffering may come 
the cure” (29). In this way, the stylings of “Cassandra” mirror the sort of pain that Nightingale 
hopes will spur women towards resisting the roles forced upon them, as the brutality of her 
language serves as a shock to the senses -- a means of tearing women away from their hollow 
satisfaction.
 Nightingale’s writing style is perhaps no harsher than in the final chapter, as she 
depicts the passing of an old woman who, in her dying moments, is finally able to express how 
unremarkable she feels her life has been. She laments that “the world will be put back some 
little time by my death… but it is by the death that has taken place some years ago in me, not 
by the death which is about to take place now” (Nightingale 55). The image of an elderly person 
surrounded by family and friends as they pass has long been idealized, but Nightingale twists 
this image, revealing it to be deeply disquieting. There is a profound sadness to the notion that 
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a woman who lived her life to the fullest according to social limitations will ultimately realize 
that her life was still of marginal significance. Nightingale transforms this small narrative into 
an urgent warning as she shifts from the old woman’s monologue to her own voice, stating 
that “the world is put back by the death of everyone who has to sacrifice the development of 
his or her peculiar gifts... to conventionality” (55). By suddenly broadening her focus to an 
almost universal degree, Nightingale cautions readers that they, too, run the risk of suffering 
some internal death long before their true, physical passing should they comply with rigid and 
oppressive norms.
 Though “Cassandra” is focused on the plights of nineteenth-century women, its core 
message (and the alarming and undeniable way in which Nightingale delivers it) readily applies 
to the constant social turmoil that defines modern society. The text’s abrasiveness, difficult as 
it is to internalize, is ultimately what grants it universal significance; had Nightingale merely 
decried the social structures that existed in her time, her critiques would be fleeting. But in 
having the boldness to directly confront  her audience, she forces them to look both inward 
and at the world around them to realize the uneasy truths underlying their problematic 
circumstances. Nightingale has provided a lasting boon for any groups that dominant society 
attempts to control and oppress.
Works Cited




 For me, the best indicator of a text’s quality is whether or not I can read through it all 
in a single sitting. The more affecting the work, the more difficulty I have in getting through 
it without having to stop for a while and let things sink in. I was lucky to have enrolled in a 
Seminar class that only met on Mondays and Fridays, because I don’t think I would’ve had 
adequate time to pause and process “Cassandra” otherwise. The visceral reaction I had to the 
text – that hardship of wrapping my mind around an argument so pointed and boldly stated – is 
what I found myself wanting to write about most. Even today, our culture tends to look down 
on (if not vilify) any social justice movements that are impassioned and alarmist. Why? When 
dominant groups so thoroughly suppress certain voices, how many other ways do they have to 
be heard?
 I owe a great deal of thanks to Professor Brusseau, who created a classroom environment 
conducive to substantial discussions and pushed us to write essays possessed of the same degree 
of complexity. Thanks also to Juliet Brooks, for helping me make this piece presentable before 
the final submission, and to David Fujii, who helped me turn a scattered mess of ideas into an 
actual argument when I began working on the paper.
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Connecting Seminar to 
Environmental Science
Nicole O’Keefe
 The Seminar Program has played an integral part in my academic career at Saint Mary’s 
by shaping me into a stronger writer and critical thinker. Throughout my four years in Seminar, 
there have been many challenging readings that I have had to analyze critically. This approach 
has helped and led me to read texts with different strategies, while trying to understand the 
author’s purpose and style. As an Environmental Science major, I have taken a variety of science 
classes such as Biology, Geology, and Ecology. Just as some of my science classes had been 
intellectually challenging, so have some Seminar texts. However, I have found approaches from 
my major that have enhanced and helped my understandings of Seminar texts. Seminar has 
strengthened concepts I have learned in my environmental science discipline by giving me new 
perspectives on environmental issues affecting our world today.
 Environmental science focuses on protecting the natural world and finding solutions 
to environmental problems that are posing 
various challenges. From my four years studying 
this discipline, I have become exposed to many 
environmental issues, from increasing carbon 
emissions to water conservation strategies. I have 
explored many of them in depth in classes such as 
Hydrology and Environmental Politics. Even though 
not many environmental issues have been brought 
up in Seminar, I have been able to relate some of the 
science texts I read in class to my discipline. 
 One of the most influential seminar texts on 
my discipline was Rachel Carson’s Silent Spring. This text explored the harmful effects of using 
chemicals on the environment and the importance of conservation. When I approached this 
text, I participated in “conversing with the author.” That is, I underlined key words, as well as 
formulated questions at the end of the reading. During class discussions, I would point out 
the important ideas that I read from Silent Spring, as well as bring up questions that I had. For 
example, I asked my class who they thought was Carson’s main audience in her text: the public, 
government officials, or the industries funding the use of the dangerous pesticides. This led to 
a collaborative discussion with the class that allowed me to hear different perspectives, as many 
students agreed with Carson’s targeting the public and the government in order to bring more 
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awareness and ultimately end the use of pesticides. These ideas have impacted my discipline, as 
I too have to take into account not only my own personal views in environmental issues such 
as ones brought up in Carson’s text but also of other people’s views. Balancing my views with 
others has made me aware that I want to be a leader for environmental causes and regulation 
for our world, just as Carson was. 
 This collaborative aspect of Seminar has further supplemented my growth in my 
environmental science discipline. Hearing different perspectives from other students has 
allowed me to gain a deeper understanding of texts 
and understand their authors’ main points. In some 
of my classes, such as Ecology, I have read scientific 
articles which one could compare to a Seminar text 
because of the challenging words and ideas presented 
to a reader. The similar approaches I use for Seminar 
and environmental science allow me to concentrate 
on specific ideas from both classes. Focusing on an 
author’s argument and thesis in a Seminar text is 
just like understanding a scientific hypothesis in 
environmental science and trying to relate it to other ideas from my discipline. In scientific 
articles, the author describes in great detail the background of his or her study along with the 
key steps and conclusions made. Thus, it is important to find the specific hypothesis made by 
the author in order to understand the purpose of his or her experiment. This same reasoning 
can be applied in Seminar by utilizing a close reading approach. Focusing on key arguments 
made throughout an author’s text allows me to gain a general idea of the author’s main points. 
Connecting these two approaches has helped me develop my critical reading skills and draw 
conclusions from the texts.
 Environmental science classes require close readings of texts and identifying an author’s 
arguments from scientific articles. Labs are an essential component in understanding material 
taught in class. Collaboration with others is necessary to explain concepts learned in lecture 
and apply them in a practical setting. For example, all my physics labs were done with partners. 
Working together helped us understand and analyze our findings. Not only is collaboration 
important in science, but reflection on the reading is equally crucial in drawing conclusions 
from a text, as seen in the Shared Inquiry outcome. For example, in my discipline, writing lab 
reports helps me develop the main points in a clear and simple way. I focus on my results and 
draw conclusions from them to form a coherent discussion section. This process is very similar 
to the one I use when I approach Seminar essays, highlighting the Written Communication 
learning outcome, which allows students to analyze arguments from the text in order to draw 
conclusions from it. By connecting points from a Seminar text, I am able to better formulate 
a thesis and include examples from the text to support it. The two approaches that I use in 
my discipline and Seminar have allowed me to gain a wider understanding of the texts and 
materials I have read in my four years here. 
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Charles Darwin’s On 
the Origin of Species 
described his ideas about 
natural selection and trait 
variation among different 
types of species.
Nicole O’Keefe
 One of the classes I have taken in my environmental science discipline was Biology, 
focusing on the concept of evolution and the introduction to the diverse forms of life. By actively 
asking questions in class and forming study groups to understand the various principles of 
evolution, I was able to form a stronger sense of the material and bring this knowledge to 
Seminar. Charles Darwin’s On the Origin of Species described his ideas about natural selection 
and trait variation among different types of species. Although this text proved difficult for 
some non-science majors in my Seminar class, I pointed out the main concepts that Darwin 
was trying to illustrate. These discussions lead me to reinforce my role as a critical thinker in 
Seminar, as I brought up questions to the class and questioned some of Darwin’s arguments. For 
example, I asked about the role of religion and whether it played an important role in Darwin’s 
ideas, which sparked an effective discussion in my class with many students contributing their 
ideas. The conversations in my Seminar class helped supplement my knowledge in my Biology 
class, as I was able to tie questions from my classmates into my understanding of evolution, a 
key concept from the course.
 The Seminar learning outcomes have improved my role as a student at Saint Mary’s 
and will continue to guide me in my future endeavors. All three learning outcomes have 
shaped me into a stronger and confident student not only in my Seminar classes but also in my 
environmental science discipline. I constantly question the author’s main points in a text and 
collaborate with others to hear different points of view from an argument. It is interesting to work 
with other science disciplines, such as biology and biochemistry, as I am able to collaborate and 
hear different views regarding scientific concepts. I was able to connect approaches from each 
class and tie them together to enhance my education in Seminar and my major. By connecting 
my ideas from Seminar to the classes in my discipline, I was able to develop questions and share 
them with my classmates in both subjects. Further, by reflecting on an author’s argument from 
a Seminar text, I developed my critical thinking skills in my discipline by synthesizing ideas 
from science classes to form precise conclusions. The approaches I have used in Seminar have 
allowed me to effectively communicate my ideas and opinions in my discipline. By sharing my 
thoughts with the class, I have gained confidence and learned to appreciate the opinions of my 
classmates. Seminar has enriched my love for a wide variety of texts and has supplemented the 
approaches I utilize in my science classes.
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 The Seminar Program at Saint Mary’s has allowed me to read a wide variety of texts 
ranging from graphic novels to poetry, expanding my love for reading. When given the prompt 
of connecting Seminar to Environmental Science, I began thinking about the similarities both 
disciplines have in common. As an Environmental Science major, I took great pleasure in 
connecting how my discipline related to Seminar and how Seminar has affected how I approach 
my science courses. While writing this essay, I discovered how closely related my approaches 
to reading texts in Seminar are to learning important scientific concepts from my discipline. 
Many thanks to my wonderful Seminar professor Margaret Pagaduan, the Center Writing for 
Writing Across the Curriculum, and my science professors at Saint Mary’s for supporting me 
throughout my four years here. 
Author’s Note
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Finding A Room 
of One’s Own 
Holly Springer
 What does it mean to have a space of your own? This simple question could conjure a 
myriad of responses including physical spaces like rooms or houses. However, having a space 
of your own is not limited to a particular building or place. As Virginia Woolf claims in A Room 
of One’s Own, having a room of her own means simply having a space that will foster liberal 
arts creativity ending in the ability to write beautiful pieces of fiction. The overlying issue that 
Woolf critiques is women held back by patriarchy. Whereas Woolf is held back by the patriarchy 
controlling education of women, Ezinma in Chinua Achebe’s Things Fall Apart is held back 
by the overly patriarchal tribal society that dictates even simple tasks as being masculine or 
feminine. The examples of Woolf in A Room of One’s Own and Ezinma in Things Fall Apart 
illustrate the challenges patriarchal societies pose to women who are unable to expand into a 
space free from gendered restrictions. 
 First, we should start by looking at the grievances presented in A Room of One’s Own. 
Woolf critiques the fact that women have no money, no education, and no ability to pursue 
the craft of writing fiction. They are hindered by a tradition of sexism that is ingrained in 
what she identifies as an “Oxbridge” school of thought, referring to the combined Oxford and 
Cambridge names. Oxbridge is synonymous with very old and very conservative institutions of 
higher learning that are funded and supported by the patriarchy. Woolf rightly points out that 
“Oxbridge is an invention,” a manmade creation and interpretation of what education should be 
like (Woolf 4). The key here is in the word “manmade.” Woolf is barred from a scholarly position 
traditionally reserved for men because it was invented by men and is perpetually passed down 
as a tradition in the patriarchy. Looking at Ezinma from Things Fall Apart, we can see the same 
grievance that Woolf had. During an event in the tribe, Ezinma asks her father Okonkwo “can 
I bring your chair for you?” (Achebe 44). His response, of course, is “no, that is a boy’s job” 
(Achebe 44). Ezinma is barred from doing the simple act of carrying a chair because a tribe 
traditionally run on patriarchy has deemed the job unfeminine and only suitable for young 
males. In both stories, the women are refused the ability to fulfill their desires because men have 
deemed their preferred actions unsuitable for females. 
 In Things Fall Apart the commentary on Ezinma’s lack of, as Woolf calls it, “a room of 
her own” (3), is actually made through the observations of her father, Okonkwo. He is the most 
overtly masculine and patriarchal figure in the book. Okonkwo constantly says throughout the 
novel that he wished Ezinma had been a boy and finally says to his friend that “If Ezinma had 
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been a boy I would have been happier. She has the right spirit” (Achebe 66). The spirit to which 
Okonkwo is referring is evident in the way Ezinma speaks and wishes to do things meant for 
men, like carrying Okonkwo’s chair. She has all the capabilities to accomplish the tasks that are 
done by her male counterparts, but because her gender is female she is made inferior. No matter 
how much Okonkwo may wish that Ezinma had been a boy, her lack of male genitalia defines 
her status and capabilities within the tribe. His commentary on Ezinma is a stark contrast 
to Woolf ’s essay. Whereas Woolf is a woman writing 
about female subjugation to the patriarchy, Okonkwo 
is a male character written by a male author. This is 
crucial since both the author and the character are able 
to recognize the suppression of women by patriarchy 
which illustrates that the issue is prevalent yet not 
addressed in society.
 In Ezinma’s case, Okonkwo’s observations that Ezinma has the spirit of a man and that 
she should have been a man do not prevent her from being stuck in the traditional patriarchal 
society that she was born into. By the end of the novel we come to find that Okonkwo “never 
stopped regretting that Ezinma was a girl” and that she ended up marrying someone in her 
home village (Achebe 172). Her character lacks the cathartic ending that the audience hoped 
for. No matter how much Okonkwo thought she had the spirit of a man, it was not going to 
change her fate as a tribal Nigerian woman. Her place was to marry a man and nothing else. To 
have a room of her own would mean living in a society where marriage was a choice and not a 
necessity. 
 Granted, we are left unaware as to how Ezinma’s marriage turns out so it is entirely 
possible that she enjoyed marriage. However, how different would her story have been were she 
to live in a society where it was okay not to marry and it was okay to carry Okonkwo’s chair? 
We do not have enough evidence to speculate whether she would have married were she able to 
live a life similar to a man, but having the option to choose marriage or not is enough to have a 
room of her own.
 For Woolf, not having a room of her own is not about women possessing any less 
intelligence than their male peers; it is about the fellows and scholars of Oxbridge being rooted 
deeply in traditions that systematically exclude women. It is intimidating when considering, 
as Woolf says, that the colleges and universities have “been rolled for 300 years in succession” 
which consequently “sent my little fish into hiding” (Woolf 6). Metaphorically, Woolf is using 
the phrase “little fish” to refer to women on university campuses who are denied entrance. 
These women are barred not only from entrance into the colleges and universities themselves 
but even within school buildings. A woman is free to wander in her mind through the halls of 
Oxbridge buildings, but upon physically coming close to the library is shut out by “a deprecating, 
silvery, kindly gentleman, who regretted in a low voice as he waved me back that ladies are only 
admitted to the library if accompanied by a Fellow of the College or furnished with a letter of 
introduction” (Woolf 7-8). As Woolf ’s clearly written and artfully constructed essay articulates, 
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it is not that women are incapable of attaining an education; it is that women are blocked by 
physical barriers. No matter how much they may wish to learn within the hallowed halls of 
ancient universities, their physical difference from men makes it impossible.
The reason that Woolf claims women lack opportunities in higher education is the result 
of a lack of money. Oxbridge does not cater to women because it is not funded by women or for 
women. She begins this claim by illustrating an issue with the fictional Mrs. Seton:
If only Mrs. Seton and her mother and her mother before her had learnt the 
great art of making money and had left their money, like their fathers and their 
grandfathers before them, to found fellowships and lectureships and prizes and 
scholarships appropriated to the use of their own sex…we might have looked 
forward without undue confidence to a pleasant and honourable lifetime spent 
in the shelter of one of the liberally endowed professions (Woolf 21).
This is the inherent problem that Woolf sees in the Oxbridge method. It is all based on money, 
not intelligence. The endowments at universities and colleges within Oxbridge are built on the 
donations of fathers, grandfathers, etc. who can afford to send their sons there. The solution to 
Woolf ’s problem seems simple, but the reality is that women in Woolf ’s time were not allowed 
their own money. What they made became legal property of their husbands, who could donate 
that money to Oxbridge institutions, which only perpetuated the problem of a patriarchal 
education system. Without money, women would not be able to fund the scholarships of female 
fellows and scholars and never have a room of their own in the world of academia to learn and 
grow.
 Expanding beyond traditional gendered expectations of “a room of her own” is no easy 
task in a traditionally patriarchal society (Woolf 3). The exact circumstances that women face 
are different based on the society in question. Woolf is battling a 300-year tradition of male 
dominated scholarship culminated in the university system of Britain. As a woman, she cannot 
partake in the joys of the liberal arts because the institutions where these joys can be found are 
designed for the explicit purpose of educating long familial lines of British men. For Ezinma, 
finding a room of her own requires a society where she can be free to do whatever she likes. 
Living in a society that deems even simple acts like carrying a chair as masculine have presented 
Ezinma a culture where the freedoms of women are very limited. They are not free to choose 
their own actions let alone decide what to do with their lives. 
 Of course, this issue of women finding a room of their own never quite leaves society. 
Though women, at least in the case of Saint Mary’s, outnumber men in education, the field in 
which a woman chooses to immerse herself is often confined by patriarchy. Though Woolf can 
now rest assured that many women excel in the liberal arts, women who strive to work in fields 
related to science, technology, engineering, or math (STEM) often face the same barriers about 
which Woolf wrote so poignantly. Should a woman manage to make her way through the ridicule, 
the blue collar humor, and the degrading comments about her entrance into one of the STEM 
fields, she is left with an income that is less than that of her male peers. A lower salary suggests 
to her that she is not welcome in the field and does not deserve equal opportunities. Though 
unlike Ezinma women are now free to choose when to marry, even the matter of determining 
when, if, and how many children to have is dictated by patriarchal policy. Women can have as 
many children as their bodies will provide, but should they wish to prevent a pregnancy with 
birth control pills they can be denied by religion, familial influence, and politicians. Despite the 
many advances women have made in breaking the barriers of patriarchy, they are still trying to 
find a room of their own.
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 When faced with writing the last analytical Seminar essay of my college career, I relied 
a lot on my personal feelings toward the historical context behind the readings. I am a history 
major by training, and as anyone who has met students of history knows, I have that one area of 
history that I am truly passionate about. Yes, I am that person who ruins movies and fictional 
books about 20th Century Great Britain because I spend all my time explaining to you, whether 
you want to hear it or not, why everything depicting women’s involvement in World War I is 
not how it is in Hollywood. Virginia Woolf is a product of this same Great Britain that I love 
so much. When she wrote about the suppression of female education at Universities in Britain, 
it was like she was speaking directly to me. As someone who aspires to earn a Ph.D. in British 
history, I understand the barriers that women face in the world of academia. I would like to 
thank Professor Aeleah Soine for helping me realize my dreams for graduate level work in 
British history, Professor E. Songster for guiding me through my four years in the History 
Department, Professor Mike Lisanti for serving as my final Seminar teacher, and those friends 
and family who have supported me throughout my academic career. 
Author’s Note
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 My name is Micio of Athens, Greece. I’ve heard of your parenting struggles with your 
son, Artie, and write to you with words of advice. I’m sure you’re wondering what qualifications 
I possess to offer such advice, so allow me to elaborate. Though I am not married and have no 
biological children, I did adopt one of my brother’s sons, Aeschinus, as an infant and raised him 
as my own. Both boys have been raised in Athens, though my brother and I approach parenting 
very differently. My brother, Demea, is strict with his other son, Ctesipho, while I’ve chosen a 
more lenient approach with Aeschinus. Though Demea scolds my choices as a parent and often 
refers to me as “corruptor of both our sons,” he’s recently been made aware that Ctesipho and 
Aeschinus possess equally weighted faults despite our differing parenting styles (Terence 166). 
I feel that Demea’s strained relationship with Ctesipho mirrors the struggle you face with Artie, 
and I hope to offer insight through the comparison of Demea’s parenting style and my own. By 
the end of this letter, I hope you will recognize that the benefits a child receives from a strict 
approach do not outweigh those of relaxed parenting. Furthermore, I challenge you to ponder 
this question: is your overbearing parenting style worth destroying Artie’s willingness to work 
towards building a stronger connection with you?
 I often warn my brother of his parental narrow-mindedness, for “he can only see right 
in what he has done himself ” yet wonders why Ctesipho does not pursue a deeper father-son 
connection (Terence 143). I overheard Ctesipho telling my servant, Syrus, that his day would 
remain “as happily as [it] began” if Demea’s work at the farm was farther away from town (156). 
He explained that if the farm were farther away, Demea “couldn’t be back before dark” and 
therefore would not have the opportunity to pester Ctesipho about his day. I see similar traits 
in you, Vladek. Correct me if I’m wrong, but recently when Artie was helping to prepare your 
bank and tax statements you told your son that he is “so lazy” and that he should do the job the 
“right way” the first time (Spiegelman 23). Naturally, Artie was caught off guard since he had 
taken the time to help you and claimed that you were “driving [him] nuts” (23). If you continue 
to be so critical of Artie, then your narrow-minded approach to bonding will push your son 
away completely. 
 You have become so concerned with Artie’s personal and financial affairs that you do 
not, as I’ve explained to my brother, allow him to “behave as a young man should” while he 
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still can (Terence 143). A young man should be able to live freely, frivolity and all. Demea 
fails to realize that he and I would have been just as self-indulgent as Aeschinus if we hadn’t 
been “restricted by poverty” during our adolescent years (Terence 143). If you hadn’t also been 
financially restricted during the Holocaust, would you have 
become as frugal as you are today? Before the Holocaust, you 
lived a leisurely life courting your sweetheart, Anja, while 
simultaneously benefiting from her family’s wealth. Yet you 
scold Artie for not penny-pinching. You’ve even admitted 
to Artie after hassling him to take home a nearly empty box 
of Special K cereal that “ever since Hitler [you] don’t like 
to throw out even a crumb” (Spiegelman 78). You verbally 
recognized the Holocaust’s role in your excessive frugality, 
but continue to relentlessly hassle Artie about his financial 
decisions. I realize you’ve witnessed mass suffering in your 
lifetime and the pain you’ve felt has undoubtedly changed your perception of what’s important 
in life. However, Artie deserves to live a life that brings him happiness rather than abide by your 
standards.
 Your frequent criticism of Artie has led him to feel ashamed for not having experienced 
the physical and psychological pain you endured during the Holocaust. Are you aware that 
Artie recently told his fiancé, Francoise, that he wishes he had “been in Auschwitz with [you and 
Anja] so [he] could really know what [you] lived through” and confessed to feeling guilt that 
he’s lived a far easier life (Spiegelman 16)? Artie also attends regular psychiatric appointments 
where he’s admitted to his depression and inability to find joy in the recent success of the first 
volume of his book, Maus. Artie spent countless hours listening to your personal recounts of 
the Holocaust so that he could share your family’s story as well as the experiences of other 
families. Yet your son is unable to acknowledge this significant accomplishment due to his 
depressive state of mind, which should be nothing less than concerning for you as his father, 
Vladek. The question is not if Artie recognizes the suffering you and Anja endured to give him 
a better life than your own, but whether you feel that he deserves a better life. I do not say this 
to give offence, but your aloofness to your contribution to Artie’s depression shows a clear 
disconnect in your intent as a father. 
 Remember that a father’s duty is “to train his son to choose the right course of his own 
free will” so it is unfair to expect Artie to view life through the eyes of a Holocaust survivor 
such as yourself (Terence 143). Allow me to elaborate on this point with an example. My son, 
Aeschinus, recently impregnated an Athenian woman while Ctesipho fell in love with a lute-
player. Ctesipho was so frightened by Demea’s reaction to his love for the lute-player that 
Aeschinus agreed to cover for his brother by claiming the young woman as his own lover. The 
scene was ironic, since Demea often describes Ctesipho as “a boy after [his father’s] own heart,” 
assuming that his “heart,” or overall character, is superior among parents (Terence 144). Yet 
cowardly Ctesipho allowed Aeschinus to take the blame for his own deeds out of fear of Demea’s 
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scorn. “I see good sense, intelligence, [and] deference when required” in Aeschinus, choosing 
to focus on his admirable qualities rather than pinpoint flaws in need of improvement (Terence 
167). I challenge you to practice the same level of acceptance with Artie since pressuring him 
to agree with your viewpoints and live according to your standards will not prevent him from 
making mistakes. Nor will responding to Artie’s mistakes with scorn teach him the difference 
between right and wrong. 
 I challenge you to consider my finding that it’s wrong to assume that “there’s more weight 
and stability in authority imposed by force than in one which rests on affection” (Terence 142). 
There is no proof that the strict approach you’ve taken has created a more psychologically stable 
child; Artie’s comments and depression previously discussed in this letter actually suggest the 
contrary. It is now clear that you, Vladek, are imposing such authority over your adult son 
because you were subjected to a similar authority by the Nazi soldiers. The lack of affection you 
offer Artie stems from the emasculation you endured during the Holocaust. There is no way for 
me to personally relate to your past suffering, but I advise you to note that it’s our duty to put 
our biases aside so that our children may create their own destinies from a clean slate. If there 
is any chance of an improved relationship between father and son, the change must start with 
you. I am far from a perfect parent, but from one father to another I sincerely pray my advice 
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 This was the most difficult essay of my first semester at Saint Mary’s College. I began fall 
2016 as a transfer student from Sacramento, and in all honesty expected Seminar to be one of 
my easiest classes. My Seminar professor at the time, Dr. Elise Miller, seemed to be fairly strict, 
so I figured that if I wanted my essays to earn a decent grade I’d need to think outside the box. 
This was our third essay of the semester and by then I was ready to finish analyzing Spiegelman’s 
Maus and Terence’s The Brothers all together. I remember getting migraines from the excessive 
brainstorming it required to hone in on the points I wanted to argue. Little did I know that the 
most difficult and frustrating essay from my first semester at Saint Mary’s is the one that ended 
up having the greatest potential for meaningful revision.
 My essay argues that lenient parenting is not inferior to a strict approach. I enjoyed 
working with Maus and “The Brothers” because although they are stylistically different forms 
of writing, I feel that tying both together in this essay adds a bit of depth. For the record, I 
don’t believe that a lenient parenting approach is always best; I won’t know which I prefer until 
I’m a parent myself. I chose to argue in Micio’s defense because he is portrayed as the parental 
underdog in Terence’s comedic play, so I figured attempting to make a valid argument for his 
leniency would offer a more intriguing edge. I was beyond surprised when Dr. Miller entered 
this essay into the Newman Contest for consideration, but I couldn’t be happier she did and I 








 Sociology teaches us that the way a parent nurtures a child influences that child’s behavior 
significantly. But it begs for more questions. For instance, is there a single best way to parent? What 
are key aspects of good parenting styles? Between works that I have read and my own life experiences, 
I feel I can explore these questions thoroughly.
 Terence tackles this problem of parenting. In his play, The Brothers, he sets the stage for an 
experiment. Demea is a man with two sons. He decides to give his oldest son, Aeschinus, to his brother 
Micio. He keeps the younger son Ctesipho. Essentially, Terence has given us the perfect opportunity 
to examine two different parenting types. Both of these styles of parenting are nurturing to different 
degrees. Demea is a hard-working man and a strict parent. His degree of nurture is high as he is very 
involved in Ctesipho’s upbringing. Micio’s, on the other hand, would be considered lower. He is a laid-
back man and is more hands-off when it comes to parenting Aeschinus.
 Demea’s parenting style seems to result in deviant behavior. Demea is very strict with Ctesipho 
and only succeeds in making Ctesipho sneaky. Ctesipho asks Aeschinus to commit a crime and kidnap 
a slave woman so that he can enjoy this girl, but not get caught by his father: “If he [Sannio] carries on 
worse than this it may reach my father’s ears, and that’ll be the death of me forever” (Terence 38). His 
main concern is to remain innocent in his father’s eyes.
 Micio takes a very different approach. He allows Aeschinus to do almost anything he desires. 
He says he would rather his authority be one “which rests on affection” (Terence 32). His reasoning is 
if someone is fearful of getting in trouble then they will sneak about when the punisher is not around. 
“If the threat of punishment alone drives a man to do his duty, he’ll be careful only so long as he thinks 
he may be detected: once he hopes not to be found out, he falls back into his old ways. But a man won 
by kindness is sincere in his behavior, eager to make you a return” (Terence 32). Essentially, someone 
could be sincere and then do good things regardless of the whereabouts of the punisher.
 The success of Micio’s parenting style seems to depend on the affection for his son. But how 
would his techniques work if affection were removed? I have a close friend named Jacob. His mother 
is nice but I sometimes find myself questioning her parenting style. I adore my friend and his family 
but his relationship with his mother often seems like a friendship. It seems like the way that I would 
communicate with friends. It reminds me of the way that Micio parents. I’ve heard Jacob’s mom 
complain desperately about Jacob and some of the smaller problems that he would cause. This is 
a fair complaint, but she doesn’t do anything about it. She doesn’t try different things to help Jacob 
to change his ways or to be better. She simply lets him go through the motions, hoping that he will 
handle his own problems. But without much guidance and an extremely low level of nurturing, Jacob 
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will sometimes make costly mistakes. Even when he does succeed, it is usually through trial and error 
or an outside source of knowledge. 
 Parenting styles sometimes seem like big life lessons. The nurturing and teaching are indirect 
yet purposeful. Take, for example, the story of “The Prodigal Son.” The father of this story lets his 
youngest son take all of his belongings and go to a faraway country to spend his money “on a life of 
dissipation” (Luke 15:11-32, 111). The son, who has lost all of his 
money and has been living terribly through a famine, decides to 
go back to his father, beg forgiveness, and ask for help. When he 
arrives the father welcomes him home with open arms. The father 
knew the son would to blow his money and need his help. The 
whole thing was a lesson. Although it was never said blatantly, 
the father’s guidance was given and the son has returned home 
and learned something from it.
 The story of “The Prodigal Son” makes me consider 
reason and maturity as two aspects of parenting. How do these 
two aspects affect parenting styles? How do they affect the child 
and the child’s life?
 For a child’s time being raised, the parent will have to make noteworthy decisions on the 
child’s behalf; this is where reason comes into play. These decisions cannot be made on the fly -- they 
must be considered thoroughly. For example, say a child is born with a defect that would in five 
years either go away or kill the child. There are two options: A) the problem could be fixed now by a 
procedure with high risk or B) the problem could be fixed by a new drug, but there is a chance that 
the problem could return. The risk to do the procedure is high, but the payout is life. The drug means 
no risk at first, but the possibility of the issue returning later in life. A good parent must consider all 
options and all possible outcomes associated with each of them. Someone who lacks the ability to 
reason practically has the potential to ruin that child’s life.
 While reason is needed to successfully raise a child, a parent needs more than just reason. I feel 
that maturity is more important and influential because it encompasses reason as well as personality. 
Some people are simply not fit to be parents. My grandmother always says that if someone cannot 
take care of himself then he has no business taking care of the lives of others: especially when those 
lives are completely dependent on the parent. Being mature is important in parenting as it allows for 
the development of the child. If I am immature, and I don’t want to take care of my responsibilities, 
I can expect that my child will feel the same. Also I have certain responsibilities as a parent. I am 
responsible for getting my child an education. If I neglect that, I am tainting that child’s life forever, 
making him struggle to find jobs and to handle basic social situations.
 I tend to think that my own upbringing was a nice mixture of the parenting styles mentioned 
previously. Just as Demea raised Ctesipho, my mother was very strict with some aspects of my life 
and made sure that I took care of my responsibilities before I did anything else. By the same token she 
would allow me to go off on my own and make my own decisions, much like Micio did for Aeschinus. 
Much of the time when I went off by myself, I would find that I was in need of her guidance and would 
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go back and learn a lesson from her. I believe that a lot of the time she knew that this was going to 
happen, just like the father in “The Prodigal Son.” Sometimes these lessons would seem more casual 
and my mother would come to me like a peer with friendly advice, like Jacob’s mom. Other times she 
would be very mature about it and break things down for me, shedding light on something I may have 
been ignorant to previously. She would even explain her reasoning, making sure that I understood 
why she made the choices she did.
 Although my mother’s way of parenting worked for me, there is no one way to parent that is 
the best or most effective for everyone. It depends on the persons and the situations and a plethora of 
other factors. But I do believe that the way I was raised was very beneficial to me. Because of it, I feel 
that I am mature enough to handle the harder parts of life, and that I am intelligent and cognizant 
enough to make reasonable, informed decisions.
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 How were you raised? Was your mom your best friend? Did your strict parents make 
you into a sneaky kid? There are so many differences in the ways one is parented. That is just 
a fact of life. But after reading Terence’s The Brothers I really started to entertain that idea. To 
consider the possibilities. I suppose I should take a minute to thank the people that raised me… 
Thanks Mom! Thanks Charles! You could argue my mom had a lot to do with this essay. If she 
raised me any differently I probably wouldn’t be in this competition, probably not enjoying my 
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 WRITING: We welcome submissions in any genre of prose writing produced as part of 
an undergraduate class in any discipline. 
 Please submit in Microsoft Word or Google doc format via email to cwac@stmarys-ca.
edu with “The Undergraduate Spectrum Writing Submission” in the subject line, or in person to 
the Center for Writing Across the Curriculum (De La Salle 110). Submissions should include 
the student author’s name, the professor’s name, the course number, semester, and year, and 
any associated prompt or instructions. Writing may be submitted by the student author or 
professor by Dec. 31, 2016.
 ART: We welcome submissions of original, 2D student artwork—photography, painting, 
drawing, printmaking, digital, or mixed media—through Dec. 31, 2016.
 Works inspired by Collegiate Seminar texts are encouraged, but not required. Selections 
will be made by a jury of SMC faculty, staff, and students. Submissions in JPG, PDF, or PSD 
file formats with minimum specifications of 5” x 7” at 300 dpi resolution should be shared 
via Google Drive with cwac@stmarys-ca.edu. Please send with message: “The Undergraduate 
Spectrum Art Submission.”
